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A. Introduction

The District issued Request for Proposals for Professional Development for California 
Content Standards and/or Advanced Placement/Pre-AP with the goal of contracting a 
“bench” of PD vendors that schools and offices can engage by issuing purchase orders. 

Proposals were evaluated for demonstrated experience working within urban school 
environments, understanding of high-needs student populations and appreciation for 
diverse learners, as well as expertise in the Standards. 

Over sixteen (16) professional development organizations, both for-profit and non-profit, 
were selected to be on the bench for a five (5) year period concluding February 2025. A 
variety of services, materials and modes of PD delivery are presented as well as a range 
of prices and instructional intensiveness. All of the services and resources listed within 
this guide are available to schools and instructional units without requiring a competitive 
selection process. 
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B. Contracting Procedure

Principals and other responsible staff should contact the representatives of the selected 
firm(s) to obtain information on content, scheduling, instructors and pricing. Pricing should 
be within the guidelines contained within this directory. If there are any questions on prices 
please contact the Shopping Cart Support Center or Buyer assigned to your local district 
for assistance.  

Shopping Cart should reference the Vendor # and the Contract # that is listed in this 
directory. The SAP Product Category for professional services is 96102. Any questions 
about this process should be directed to the Shopping Cart Support Center or Buyer 
assigned to your local district for assistance. 

Step by Step: 

1. Contact a vendor that offers services of interest to you. Obtain quote, scope of
services and delivery schedule. If services will extend over weeks or months
include an invoice schedule also.

2. Create a Shopping Cart:

a) Reference
- Vendor # (enter in “Preferred Vendor” field)
- Contract # (enter in the “Sources of Supply” tab. If an error
message is received at this point contact your Shopping Cart
Support Center or Buyer assigned to your local district for
assistance).

b) Attach quotation, scope of work and schedule.

3. Confirm that vendor received the purchase order.
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D. Summary of Services and Price
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Associates for Educational Success (AES) 

Contract No.: 4400008045 

Vendor No.: 1000009255 

Contact Name: Christine Confer 

Title: Co-Owner 

Contact Number: 520-991-5714

Contact Email: chris@mathpd.com
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Associates for Educational Success (AES) - Services 

Goals: 

• Strengthen Tier 1 instruction through developing consistent Systems of Practice at
schools, using culturally and linguistically responsive pedagogy and standards-based
planning.

• Develop students who are powerful mathematical thinkers, adept at using the
Mathematical Practices, who can flexibly apply CCS knowledge and skills in rigorous
problem-solving situations, and who can justify their reasoning using academic language,
key models and effective strategies.

• Increase student achievement on classroom-based assessments, district interim
assessments, and the Smarter Balanced Assessments. Each student must be challenged
to reach proficiencies and beyond.

• Expand all students’ access to future life and career opportunities.

Plan for Delivering Professional Development: 

Our program of professional development includes School Site or School Cluster 
workshops, District-wide Workshops, and Summer Institutes from our specialized menu. 

School leaders determine whether they will utilize a single-site or cluster format (usually 
determined by budget). Leaders meet with consultant to review data and determine 
outcomes and goals for the year.  

Site-based workshops for single sites or for clusters of schools are job-embedded, 
engaging and collaborative. During the professional development teachers explore a 
central CCS focus. They collaboratively craft a culturally and linguistically responsive 
lesson, which the consultant teaches in a teacher’s classroom, or which teachers co-
teach along with the consultant. Teachers leave with additional information, resources 
and next steps. This Accountable Inquiry Cycle is evidence-based and provides teachers 
with specific instructional strategies to research in their classrooms before the subsequent 
workshop. Teachers bring evidence from their classroom research to the next 
Professional Development session for analysis and reflection. 

Our services are focused on mathematics and initially begin with Tier 1, quality instruction 
that uses specific, doable, culturally and linguistically pedagogy in a student-centered 
environment. Over time we build school-wide Systems of Practice that lead to 
sustainability.  

The systems that we utilize are a modified Triple Loop Learning Process based on the 
research by Peter Senge into Learning Organizations: Senge, P. (1990) The Fifth 
Discipline: The Art and Practice of the Learning Organization. In Single Loop Learning,  
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Associates for Educational Success (AES) – Services 
(continued) 

the focus is on “Practice.” Teachers are learners and they begin to develop new habits. 
During this learning loop, teachers are initiated into the school change inquiry cycle. 
Teachers see a consultant model effective classroom lessons that they would be teaching 
themselves at that time. They identify professional development goals that they will 
practice in the classroom. Leadership follows up and supports that practice. 

In Double Loop Learning, the first loop is maintained, and the focus becomes “Reflect 
and Create Systems.” Triple Loop Learning maintains the first two loops and the focus 
becomes “Way of Being”—Sustainability and Teachers as Leaders. 

Associates for Educational Principal Methodologies: 

AES school site plans and professional development workshops all are thoughtfully 
constructed and customized, to meet the specialized needs of specific groups of teachers 
and schools. Associates for Educational Success has a clear, Three-Phase school 
change plan based on its experience with schools across the nation. However, the path 
that each school takes is unique, and AES seeks to support the specific needs that 
teachers and administrators identify. 
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Associates for Educational Success (AES) – Services 
(continued) 

1.) All AES professional development sessions use terminology of, and connect 
specifically to LAUSD initiatives, in order to ensure a seamless, unified approach. 

• The California Content Standards are the focus of all mathematics content
learning. AES uses a standards-based approach. The focus of each workshop is
the California Content Standard that teachers are teaching at the time, especially
those in the CCS Major Clusters which are highly leveraged and tested. Curriculum
maps and LAUSD-identified resources are the focus of lessons that the consultant
models.

• Cultural and linguistically responsive instructional approaches that are standards-
based, are the focus of all instruction. The Three-Part Lesson Planner helps
teachers internalize these instructional strategies so they move from “good idea”
to “consistent practice”.

• The Three-Phase Problem Solving approach, where learners are creators of
knowledge and educators are facilitators of knowledge, is modeled and supported.

• Approaches for English Learners are discussed, practiced, and integrated into
lesson planning. Mathematics is a language. Therefore, English Learner
Instructional Approaches, Metacognitive Strategies, and tools for Constructive
Conversations are included in each model lesson, and are explicitly planned for,
as teachers take on the active role of implementation.

• The Teaching Learning Framework standards are consistently supported.
Consultants make this connection explicit to teachers and to administrators.
Teachers develop skills for Standard 1, Planning and Preparation, including
establishing instructional outcomes and designing assessments, Standard 2, The
Classroom Environment, including establishing a culture for learning and
proactively manage student behavior, Standard 3, Delivery of Instruction, including
using questioning and discussion techniques and responding to assessment to
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Associates for Educational Success (AES) – Services 
(continued) 

advance student learning, and Standard 5, Professional Growth through reflecting 
on practice and establishing a professional community. 

2.) Professional development sessions begin with formative assessments where teachers 
share their learning in small groups, which then allows the consultant to derive participant 
needs, and adjust each session accordingly. All professional development sessions end 
with teachers formulating their own Professional Learning Goals, which they practice in 
their classrooms between sessions. When they return to their classrooms, teachers post 
their written goals as a reminder for continuous practice, and to communicate to principals 
how they might engage teachers in professional conversations. 

3.) This also allows the consultant to gather evidence of how the professional 
development is impacting teaching. 

4.) Sessions also end with a formal evaluation, which the consultant uses to evaluate the 
effectiveness of the professional development, and to adjust plans for follow-up 
workshops. 

5.) All workshops include sharable materials and resources that support implementation 
and replication of evidence-based instructional practices across classrooms. 

6.) Leadership support critically impacts the momentum and rate of school change. AES 
consultants meet with principal, assistant principal, and coaches to provide a doable 
menu of follow-up strategies that fit the specific culture of the school and the schools 
Phase Level. After each workshop, principals are informed about what their teachers 
learned and the “next-steps” for practice in the classroom. Cluster workshops include an 
hour post-workshop, for principals to meet with the consultant to identify teacher learning, 
to share their site observations with the consultant, and to identify how principals will 
further the work at their school sites. (LAUSD School Leadership Framework, Standard 
1: Leadership and Professional Growth: Component 1A Models learning-centered 
leadership behaviors; Standard 3: Instruction: Component 3A Provides support for 
teachers to improve instruction.) 

7.) Workshops are constructed in Inquiry Cycles using Accountability tools that engage 
teachers as active learners in setting their own research goals and self-monitoring their 
growth and that of their students. 

• AES job-embedded Inquiry Cycle workshops address major content clusters that
grade levels are teaching at that time.

o During each workshop AES consultants model culturally and linguistically
responsive pedagogy in classrooms with teachers’ own students, adapting
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Associates for Educational Success (AES) – Services 
(continued) 

and adjusting the lesson to react to the formative assessments that weave 
throughout the lesson. 

o The consultant models patterns of planning for crafting lessons that utilize
this pedagogy, using AES planning tools that teachers find doable and
manageable.
o During the classroom component of the workshop, the consultant models
the co-crafted lesson, while teachers practice that pedagogy with small
groups of students. Over time, model lessons move into lessons where
participants co-teach lessons.

o During the lesson debrief, teachers revise the lesson and teachers set
personal goals for practice during the interval between Inquiry Cycle
workshops.

o Principals support teachers between workshops, as teachers practice
their professional goals.

o To each subsequent workshop, teachers bring evidence of their use of
their practice with this pedagogy and student learning. This evidence leads
to refinement of teachers’ knowledge and skills.

Associates for Educational Success Evaluation Plan 

AES is data driven, and will continue to gather SBA student achievement data, data on 
teacher and principal implementation, and support teachers in responding to their interim 
IAB data and analyzing student work and classroom-based assessments. 

AES professional development sessions end with evaluations completed by participants. 
AES consultants review this information, along with anecdotal evidence from informal 
discussions and observations, to determine school next-steps and future professional 
development. 

At the end of school site and cluster sessions, AES consultant meets with principals for 
verbal feedback about workshop, follow-up that has taken place at the school, and next-
steps for future professional development. AES consultant also provides principals with 
tools for evaluating implementation at the site. 

At the end of the school year, AES consultants use a Systems Analysis Feedback form 
to support principals and teachers in gauging their site Phase and determining site next-
steps. 
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Associates for Educational Success (AES) – Services 
(continued) 

AES Professional Development Formats 
The primary formats used by our organization include workshop formats, job embedded 
professional development, Summer Institutes. 

1. Job Embedded Workshop format (Single Site or Math Cluster PLC structure)
This form of professional development takes place at a school site and teacher learning
is applied through a modified lesson study format or through lab sessions. Both structures
engage teachers in immediate application of learning with students. Workshops can be
for a single site (to customize for a specific school), or schools can form clusters (to
minimize costs).

2. District-wide Workshop format
AES Consultants also provide district-wide professional development to effectively
mobilize schools across the district, and to increase the rate of change district-wide.
Workshops are customized to the needs of the district and schools. Teachers, Coaches
and Administrators are encouraged to attend all workshops.

3. Summer Institute format
During summer institutes teachers have the opportunity to jump-start their planning for
the following year, through focus and grade level sessions for in-depth learning, planning
lessons, units and assessments, reflection, and practice using new instructional
techniques.

11



Associates for Educational Success (AES) - Prices 

Price provided below is fully-burned, including travel and other expenses. Coaching and 
Implementation Monitoring are priced per classroom. 

12



InnovateEd, LLC. 

Contract No.: 4400008061 

Vendor No.: 1000002674 

Contact Name: Lynn Hodson 

Title: COO 

Contact Number: 949-280-6490

Contact Email: lynnh@innovateed.com
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InnovateEd, LLC. - Services 

InnovateEd’s professional development sessions are built around evidence-based 
pedagogy and practices that are relevant, job-embedded, and pertain to quality first 
instruction and affording all students access to rigorous CCS instruction, especially for 
English learners and LAUSD’s traditionally underserved populations.  

At the teacher level, professional development engages teachers in cycles of 
collaborative inquiry to deepen learning through processes that analyze evidence to 
design, implement and refine teaching and learning supports to address the needs of 
diverse learners. Teachers work in teams to analyze student achievement data by 
subgroup and identify root causes of student inequity and underperformance. Teachers 
then work collaboratively to design lessons that create learning progressions that 
gradually release students to engage in more rigorous and complex tasks. Lesson design 
honors student’s cultural and linguistic backgrounds and addresses gaps in student 
academic skills. After implementing the lessons, teacher teams then analyze student data 
using various protocols to refine their instructional practice.  

A Capacity Building Coach is assigned to the team and facilitates the entire sequence of 
sessions with the school. No matter the session type or team configuration, agendas 
include time to ensure time for processing, planning, and immediate use of content 
learned in the session by engaging in cycle of collaborative inquiry action planning.  

InnovateEd engages teachers in a lesson study model to develop instructional expertise 
by combining instructional design support with analyzing visible evidence of student 
learning. This cyclical feedback model is designed to establish a school-wide continuous 
improvement process as part of 6-week instructional cycles. To this end, InnovateEd 
offers:  

 Instructional Design sessions for teachers to focus on rigorous and complex
student tasks aligned with state standards and Depth of Knowledge levels (DOK).
Teachers will also effectively plan and deliver research-based strategies that
positively impact student learning: guiding questions, engagement strategies,
literacy strategies and formative feedback. Planning will reflect scaffolding and
differentiation of instruction for all students, including struggling students, English
Learners, and students with disabilities.

 Visible Evidence of Learning provides opportunities for teachers and
administration to use protocols to better understand student achievement, student
work and student     engagement in the classroom.

Teams and individuals leave the session ready to implement the next day, have clarity 
around commitments, and a process for accountability and leadership.  

InnovateEd’s professional development authentically embeds components of adult 
learning theory such as self-direction, goal-orientation, and job relevancy to ultimately  

14



InnovateEd, LLC. – Services (continued)

ensure a positive impact on learning and performance. Since choice and voice is a key 
part of adult learning theory, teacher leaders will collaboratively develop, discuss, monitor, 
and modify for example plans for cycles of inquiry, lesson plans, and protocols for 
analyzing student work. Relevancy to the day to day work is another tenet of adult learning 
theory so we include the data inquiry process as a part of the sessions. The teachers and 
leaders will collect and analyze visible evidence of learning, as well as, monitor both 
qualitative and quantitative evidence as part of learning rounds, student data analysis, 
and evaluation of student work. Teacher teams engage in collaborative lesson planning 
focused on student learning priorities that include learning targets, performance outcomes 
and high impact instructional strategies. Instructional Design sessions coupled with 
learning rounds and analysis of student learning evidence provide an authentic and 
practical structure of lesson study in which teachers utilize inquiry, collaboration, 
research, and feedback of specific lessons in the context of larger goals. Adult learning 
theory then is operationalized within the service model to provide opportunities that are 
grounded in goal-orientation, self-direction, and job-embedded sessions.  

Our professional development model provides each school site with about 12 full days of 
services including principal coaching, school leadership team facilitation and teacher 
team lesson study training. Each school site is provided a dedicated coach, and each 
coach can serve a total of 8 schools. InnovateEd has a dedicated staff of 27 trainers and 
internal staff for onboarding additional trainers to deliver a comprehensive professional 
development model with an integrated learning guide, videos and participant tools. 
InnovateEd anticipates providing professional development to a minimum of 24 schools 
and is prepared to serve up to 48 schools.  

Over the years we have worked with many external experienced consultants from 
California that we trust to facilitate this type of professional development. We would utilize 
this pool of consultants to meet increased demands for PD because they are already 
aligned to the philosophy, coaching model and high expectations of InnovateEd. 

Sessions are designed around student needs based on student metrics, other specific 
needs of the site and evidenced-based research about what makes a difference in closing 
the achievement gap. Each site will work directly with their Capacity Building Coach to 
design sessions to meet the unique needs of the site, so the content is relevant and 
pertinent to the participants. Typical agenda items include the following pedagogical and 
instructional design models:  

 Rigorous instructional Design
 Depth of Complexity levels 1, 2, 3, and 4
 Close and analytical reading progression
 Structured collaborative conversations
 Academic conversations
 Evidence-based writing across content areas
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InnovateEd, LLC. – Services (continued)

 Structures and processes for critical thinking
 Integrated models of literacy: Authentic learning
 Gradual Release of Responsibility

K-12 schools and districts partner with InnovateEd to implement a lesson study model
that teaches the California Content Standards. It is with this collaborative planning that
supports and aligns grade level and subject area cohorts to effectively engage students
in rigorous and complex tasks. Sessions focus on lesson design areas- learning targets,
performance outcomes, literacy and engagement strategies, and gradual
release/scaffolding of student tasks.

Typical agenda items include the following content, resources, and tools:  

● Common Core Standards and Targets
● English Language Development Standards and Descriptors
● Next Generation Science Standards
● History/Social Science Standards
● Integrated English Language Development
● Designated English Language Development
● Learning targets and performance outcomes
● Student success indicators
● Development of a school implementation plan
● Action planning for cycles of collaborative inquiry

These same districts additionally implement the data analysis protocols such as Learning 
Rounds to ensure monitoring of evidence of student learning as well as providing 
feedback of progress to direct school and district appropriate support. This form of lesson 
study inherently enhances the collaboration among teaching staff as they together 
discuss, ask questions, design and deliver lessons, and observe lessons as a cohort. 

Typical agenda items for data analysis:  

● Summative achievement data:
○ CAASPP:

■ Overall trends with SBA, ELPAC, CAST,
■ SBA Claims and Targets

● Protocols for data analysis such as:
○ Evidence of student learning
○ Calibrating to a common assessment/rubric
○ Summative data analysis
○ Learning Rounds
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InnovateEd, LLC. – Services (continued)

InnovateEd also coaches school leadership teams to help support the work done by their 
departments and/or grade levels as well as coach school and district management teams 
to monitor evidence of learning and give feedback of progress and direct appropriate 
support.  

InnovateEd’s professional development is designed to directly impact the instructional 
planning and delivery of California Content Standards-aligned content and 
pedagogy. Within our lesson study model InnovateEd staff directly engages teacher 
teams to utilize their district technology, curriculum maps, instructional materials, and 
resource tools to develop and deliver common core lessons aligned to higher DOK levels, 
literacy strategies as well as differentiated supports. The technology provided to 
schools and teachers are authentically embedded in all stages of planning and 
delivery and are leveraged to support evidence-based cycles of inquiry within the lesson 
study model.  

InnovateEd’s approach to the work is rooted in an innovative cohesive structure that 
reinforces the importance of the professional learning community at all levels while 
building key foundational learning in California Content Standards, lesson design, and 
analysis of evidence of student learning. Our innovative approach comes through the 
structures from which we work with teams. Through the work with different teams, clarity, 
communication, calibration in instructional design and delivery, and an increase in student 
learning is achieved. 

InnovateEd addresses each site’s unique needs by customizing session agendas to meet 
the academic, behavioral, and social emotional needs of LAUSD’s diverse student 
populations. We achieve this by addressing the organizational structures and processes 
needed to address the overall needs. Additionally, we structure the work in teams to 
ensure that all work is job-embedded, relevant, practical, and focused on the needs. Our 
content addresses high-yield instructional practices, quality first instruction, data-
driven decision making and monitoring, student learning at all levels in a MTSS, 
and common assessment and monitoring tools. The InnovateEd Learning Guide, 
Districts on the Move, and customized materials are provided to participants to support 
the work. To follow are examples based on the innovative core structures for building 
coherence model used by InnovateEd. Immediately following those examples are 
agendas that illustrate the work in action. 

InnovateEd Professional Development Plan 

Principal Coaching 

Principals work one-on-one (or in) smaller administrative leadership or instructional 
support teams) with their Capacity Building Coach to develop expertise with implementing 
evidence-based inquiry cycles, discussing problems of practice, and engaging in forward  
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InnovateEd, LLC. – Services (continued)

planning by clarifying capacity building supports for school leadership teams and teacher 
teams. Principals develop capacity to fulfill the role of lead learner by modeling co-
learning, shaping school culture, and maximizing impact on student learning. Sessions 
can take place prior to school leadership or teacher team professional development 
sessions to co-plan or can follow as a part of the session debrief process and/or work on 
problems of practice associated with the sessions. Specific session topics could include:  

 Focus on assessing school progress with precision of pedagogy and impact
on student learning

 Establish powerful data measures that drive school-wide collaborative
inquiry cycles

 Clarify learning needs of staff/students and identify promising practices that
can inform staff professional learning and student support

 Create leadership actions that provide staff feedback to guide improvement
of teaching and learning

 Engage in forward planning to equip school leadership teams with
overcoming problems of practice

School Leadership Teams 

Facilitated by the Capacity Building Coach, principals and teacher leaders work together 
to collaboratively design, implement and refine school implementation plans with 
strategies for building school-wide capacity to improve teaching and learning around key 
student learning priorities based on analysis of student achievement data by subgroup 
and the identification of root causes of student inequity and underperformance. School 
leadership teams develop capacity to facilitate teacher team inquiry cycles that guide 
lesson design, precision of pedagogy, and assessment of learning. Sessions typically 
take place prior to teacher team professional development days to provide teacher leader 
voice in how the teacher team sessions will take place. Sample session outcomes 
include:  

● Defining root causes of student inequity and underperformance to develop
school culture and instructional capacity based on the learning needs of all
students

● Creating a strategic focus for improved student learning through deep
analysis of student academic performance and gaps in student skills and
behaviors (literacy, math, language acquisition, etc.)

● Facilitating instructional planning that elevates student engagement, skill
acquisition and application of content knowledge

● Reviewing student work and data to target instructional supports
● Engaging in learning rounds to assess school progress, clarifying learning

needs of staff and students, and identifying promising practices
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InnovateEd, LLC. – Services (continued)

Teacher Teams  

Grade level/department teacher teams engage in job-embedded professional learning for 
rigorous lesson/task design and assessment of student learning in a two-part process 
facilitated by the Capacity Building Coach. As part of recurring instructional cycles, 
teacher teams collaboratively gather evidence of current student achievement to identify 
areas of need. Then they use CCS and common assessments to design high yield 
instructional strategies to implement in their classrooms that will engage students. These 
learning progressions are designed to gradually release students toward more rigorous 
and complex tasks. Lesson design honors student’s cultural and linguistic backgrounds 
and addresses gaps in student academic skills by focusing on quality first Tier 1 
instruction.  

After implementing the lessons, teacher teams then analyze student data using various 
protocols to refine their instructional practice. The analysis of common 
assessments/student work and/or participation in learning rounds improves the 
effectiveness of lesson design and use of high yield instructional strategies for the next 
learning cycle. Full day sessions provide time for the team to plan together using relevant 
CCS materials, resources, and tools with support from their Capacity Building Coach. 
Teams create an action plan that can be designed to integrate MTSS or any other 
targeted initiatives. Sample session topics and outcomes include:  

● Instructional Design sessions for teachers to focus on rigorous and complex
student tasks aligned with state standards and Depth of Knowledge levels (DOK).
Teachers effectively plan and deliver research-based strategies that positively
impact student learning: guiding questions, engagement strategies, literacy
strategies and formative feedback. Planning reflects scaffolding and differentiation
of instruction for all students, including struggling students, English Learners, and
students with disabilities.

● Visible Evidence of Learning provides opportunities for teachers and
administration to use protocols to better understand student achievement, student
work, and student engagement in the classroom.

InnovateEd provides a mid-year and end-of-year evaluation report to illustrate the 
effectiveness of the sessions and the accomplishments for each school site in 
relationship to session outcomes, feedback from participants, and connections to student 
learning. Just as InnovateEd values co-planning for sessions, equal weight is given to 
post-session feedback from participants. Participants could provide feedback using a 
survey based on Kirkpatrick’s Feedback Model (2015) after each session. Feedback is 
shared according to the following levels:  
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InnovateEd, LLC. – Services (continued)

● Level 1: To what degree participants react favorably to the learning event
● Level 2: To what degree participants acquire the intended knowledge, skills, and
attitudes based on their participation in the learning event

● Level 3: To what degree participants apply what they learned during training
when they are back on the job
● Level 4: To what degree targeted outcomes occur as a result of the learning
event(s) and subsequent reinforcement

Results are analyzed by each Capacity Building Coach after each session as a part of 
the reflection process. Additionally, InnovateEd Team Leads review the results and share 
with company management. Results are also shared with LAUSD administrators and staff 
twice during the year as a part of the professional development progress and 
accomplishments reporting.  

In addition to feedback from participants, InnovateEd works with clients to monitor growth 
over time using the Smarter Balanced Assessment data. Many of our clients report a 
reduction in their Distance from Level 3, or Distance from Standard, and attribute this 
growth to the coherent systemic changes made at their sites by their administrators, 
teachers, and teams using the content learned from InnovateEd sessions.  
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InnovateEd, LLC. - Prices 

Price provided below is fully-burned, including travel and other expenses. Coaching and 
Implementation Monitoring are priced per classroom. 

1. A $3,000 daily rate inclusive of travel and meal expenses. Participants receive a
learning guide as a resource to guide job-embedded professional Learning Guide ($25
per person) and a Leadership Guide, Districts on the Move ($15 per person).

2. The daily rate, Learning Guide and District on the Move are used for various delivery
models such as part of principal coaching, school leadership team facilitation and teacher
team lesson studying training.

3. The pricing for the extent of services are outlined in Table 1. Overall Services and
Materials, Table 2. School-Wide Capacity Building Model – professional Development
Design for School Sites, and Table 3. Targeted Teacher Team Support Model –
Professional Development Design for School Sites.
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InnovateEd, LLC. – Prices (continued)
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InnovateEd, LLC. – Prices (continued)
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InnovateEd, LLC. – Prices (continued)
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InnovateEd, LLC. – Prices (continued) 
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Litlife, Inc. 

Contract No.: 4400008064 

Vendor No.: 1000013633 

Contact Name: James H. Allyn 

Title: Vice-President 

Contact Number: 914-420-8209

Contact Email: jim.allyn@litlifepd.com
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Litlife, Inc. - Services 

CASE Model  

The CASE Model is the foundation of LitLife’s work. It is a framework of areas in which 
we teach best practices. The CASE model is an analytical structure that enables LitLife 
to fully differentiate its professional development to the unique and particular needs of 
each school we work with. The keys to differentiating professional development are: 1) to 
have an understanding of where the teachers and administrators think they are; 2) 
through observation, to develop an understanding of where the school actually is in its 
use of materials and teaching practices; 3) to collaboratively identify the best areas of 
focus for the professional development to achieve the most powerful and positive 
outcomes; and 4) to monitor the work on an on-going basis to overcome obstacles that 
arise, both those that were anticipated and those that were not anticipated. LitLife’s CASE 
Model of engaging with our client schools is at the heart of our differentiated consulting: 

Curriculum/Assessment/Structures/Environment. Each of these four aspects of 
instruction work together and when they work most effectively, students will benefit 
deeply. We establish SMART goals in each of these four areas (or some or one, 
depending on the goals of the district and schools), and then our activities and delivery 
are all in service of these goals. LitLife's deep knowledge of both the standards and best 
practices is a dynamic combination. We will help teachers become stronger teachers of 
whole class, small group and one-to-one instruction, and we will use hands on, in-
classroom activities to help teachers practice at all these levels. Our delivery methods are 
a combination of the same approach we are modeling for the students: and that is a 
combination of whole group community building, goal setting work, small groups with 
differentiated experiences for teachers, and one to one work with teachers to differentiate 
for their needs and interests even more highly. The activities include: lesson planning and 
lesson practice, working side by side with student learners, analyzing and assessing 
student work, designing and planning small group instruction, leading small group 
instruction, working one-to-one with struggling readers, and working one-to-one with ELs. 
We use a combination of highly engaging activities, including using children's literature 
and authentic work by students. We also use video and artifacts from the classroom to 
help our teachers dig deep into the cause and motivation for student achievement. We 
employ our expertise with the standards to coach and guide teachers to match standards 
to the lessons they are demonstrating and to seek evidence in student work of mastery 
of the standards.  

We base all our work on the concepts of respect, achievement, and joy. The main 
principles of social emotional learning we integrate into our work at every level are: 
confidence, perseverance, recognizing and controlling emotions, goal-setting, empathy, 
civility, building and nurturing relationships, and making good decisions. We incorporate 
social emotional learning into both our work with students and our work with teachers. 
Part of our modeling of excellent teaching practice is to interact with the teachers (who 
are our students) in the manner we want them to interact with their students. Our PD work 
is a two-way street in which we model deep respect for the teachers with whom we are  
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Litlife, Inc. – Services (continued)

working, and expect that same level of respect in return. This model of mutual 
appreciation and respect underlies all the on-going work and creates an extraordinarily 
positive and productive working and learning environment. 

Goals and Objectives/Populations Served/Location of Services  

By analyzing and focusing on each component of the CASE model, we tailor our work to 
provide each school with what it needs to progress as quickly as possible. We will be 
serving the following populations with the following objectives in mind:  

Grades TK – 5  

LitLife’s work with TK through fifth grade educators will focus on building foundations. We 
will work alongside teachers and school staff members to ensure that their students gain 
knowledge and understanding of the four critical elements of reading and writing: 
processes, genres, strategies, and conventions, all within the context of the CCS. 
Elementary students will come to understand that effective readers and writers engage in 
certain habits of mind, interact with a variety of different text types, utilize specific 
strategies, and demonstrate a command of the conventions of the written word. It is this 
balanced approach that enables LitLife consultants to guarantee a comprehensive and 
planned literacy curriculum which builds continually from year to year. With a keen eye 
toward the standards, we will provide kindergarten through fifth grade teachers with the 
framework, tools and training to engage their students in active and exciting lessons that 
build these foundational skills—the foundation for becoming critical, strong and effective 
readers and writers.  

Grades 6 – 8 

LitLife’s work in sixth through eighth grade literacy education continues the work in a 
deeper and broader sense. Still focusing on the four comprehensive components of a 
balanced literacy program, we will work alongside teachers and school staff members to 
ensure that their students continue to build upon this strong foundation. Students at this 
level will refine their habits and opinions, interact with more sophisticated texts, broaden 
their repertoire of strategies, and further explore the conventions of written English as 
they grow and mature into critical readers and writers. 

Program Structure  

General Structure  

LitLife will design a tailored, comprehensive Literacy professional development program 
for each client school in LAUSD, grades TK-8. We work through a four-step process, 
allowing each client contract to be individually tailored to the needs of the local 
community, the teachers, and the students. In addition to the on-site four-step process,  
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we will also provide off-site support to ensure effective implementation of professional 
development concepts on a continual basis throughout the school year and between 
consultant visits.  

The program is conducted through the use of four specific strategies. This process 
enables us to assess each individual school’s needs, as well as to outline and collaborate 
with individuals and teams on these strategies.  

Strategy 1: Discovery 

Estimated Number of Sessions: 3 per school site. A Discovery Day is a work day with a 
consultant at a school-site.  

LitLife will conduct a series of “Discovery Days,” which include classroom observations, 
teacher interviews, administrative meetings, and data analysis. The number of days and 
time allocated to Discovery is based on the size of the school and the number of 
participants in the process. Agendas include: small group and one-on-one teacher 
interviews, informal observations in various classrooms, pre-conference and debrief 
meetings with key administrators and coaches, and small group and one-on-one 
meetings with students. Based on the “Discovery Day” findings, LitLife works with 
administrators and teacher-leaders to create an individualized strategic plan for each 
school, outlining implementation steps for each key constituency: students, teachers, 
coaches, and administrators.  

Strategy 2: Commitment  

To create the strategic plan for each school community, LitLife considers action steps 
through three distinct strands:  

Curriculum Development, Professional Development, and Assessment Analysis. 
Using each strand as a lens with which to examine and reflect on their work, teachers will 
have an opportunity to receive various forms of professional development. This holistic 
approach to teacher training ensures that all adult learners are met at the appropriate 
professional level. LitLife believes that differentiation of instruction for adult learners 
carries the same benefits as that for younger learners, and that by differentiating our 
instructional approach based on individual or team needs, we can most effectively 
implement new concepts and achieve more lasting results. 

The proposed program (which will be adapted according to the information which is 
collected, both qualitatively and quantitatively, on Discovery Days) includes customized 
methodologies along the three-strand framework:  
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Curriculum Development Strand: 
 
Estimated Number of Sessions: 20 per school site. A “session” represents a 2-6 hour 
work period with a trained LitLife consultant conducted at the school site.  
 

● Curriculum-planning or implementation sessions will be held to develop tailored 
units of study meeting the needs of the students and the specific challenges 
noticed in the data collection. These meetings will be an opportunity for teachers 
to actualize the discussion in the workshops, offering practical and useful planning 
techniques that can be used the next day in the classroom. Where applicable, we 
can create units of study focused on key genre strands of narrative, nonfiction and 
poetry, keeping consistency across the grades and giving special attention to the 
continuum of learning for each genre strand.  
 
● Workshops for administrative support staff will focus on how to lead and facilitate 
curriculum sessions between the consultant days. LitLife consultants will discuss 
ways to manage a group of teachers in a planning session, as well as give tips for 
moving teacher teams along in their instructional practice through curriculum 
design.  

 
Professional Development Strand:  
 
Estimated Number of Sessions: 50 per school site  

 
● Grade-specialist consultants will work one-on-one with teachers in classrooms, 
developing predictable daily schedules and structures for student learning. This 
will be done in stages, beginning with the teacher observing the consultant while 
the consultant conducts lessons with the students. Gradually the consultant and 
teacher will co-teach lessons. Finally, the teacher will teach the lessons 
independently while the consultant observes informally and offers feedback. All 
sessions will follow formal guidelines for pre- and post-lesson debriefs, ensuring 
the maximum amount of learning from each in-class session.  
 
● Trained administrative consultants will work alongside literacy support staff and 
administrators to develop leadership skills centering on instructional matters, both 
in and out of the classroom. Depending on the individual needs, content during 
each day may focus on: coaching best practices, establishing procedures and 
structures for effective observations, organizing literacy-based school 
walkthroughs, facilitating teacher team meetings, and setting long-term 
professional and grade-specific goals.  
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Assessment Analysis Strand:  

Estimated Number of Sessions: 5 per school site  

● Grade-specialist consultants will work alongside teacher teams for three
workshops (fall, winter, spring) with a focus on examining and analyzing student
work. Teacher teams will follow a specific format for analysis, including the creation
of an action plan to address specific weaknesses noticed in the data. Data will
consist of the school’s currently utilized reading assessment uses along with the
LitLife assessments. The outcomes of these workshop days will be used to inform
all curriculum writing, with emphasis on addressing curricular gaps in the current
reading and writing calendars.

Virtual Professional Development  

Estimated Number of Sessions: 20 hours per school site  

● Grade-specialist consultants will work virtually with teacher. This on-line
connection enables more frequent communication between the LitLife team leader
and the teachers to move the work forward as efficiently and quickly as possible.
These sessions range from “office hours”, where a LitLife consultant is available
on-line to talk with teachers and offer guidance to them, to virtual observations of
teaching practice followed by on-line debriefs, to actually doing demonstration
lessons for students virtually (depending on the technology available in the
classrooms). LitLife is a leader in innovative virtual delivery of personalized and
customized professional development, with real-world experience in successfully
delivering this model of PD.

● We also offer on-line courses for teachers to be able to develop their skills
independently.

Strategy 3: Implementation  

LitLife will work closely with each school community throughout the year, offering on-site 
and off-site support. Frequent and regular communication between the consultant and 
the teachers and administrators is a key to effective implementation of our program. In 
addition to email and the telephone, we meet each of our clients where they are on the 
communication technology spectrum. Multi-level support keeps conversation going 
between on-site visits, strengthening the impact of concept learning and subsequent 
application.  

After each school visit, consultants will check in with school administrators and point 
people, ensuring that on-site work is meaningfully related to overall school goals and the 
success of the strategic plan. Schedules for these checkpoints are agreed to in advance  
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by school leaders and consultants, though informal communication is also strongly 
encouraged.  

Strategy 4: 360° Appraisal  

In the final step of our process, LitLife will conduct a series of qualitative and quantitative 
evaluations at the end of the school year. These will gauge the success of professional 
development initiatives by measuring teacher satisfaction and engagement, as well as 
student growth and achievement.  

Evaluation formats may include: online surveys, examination of student reading and 
writing data, teacher interviews, and administrative meetings. This year-end data report 
will be used to check progress on the strategic plan, as well as to examine whether school 
goals were met.  

LitLife is a self-reflective organization. We strive to be consistent and clear in our 
intentions to provide the most relevant types of support possible to the teachers, 
administrators and school communities with whom we work. We constantly self-evaluate 
so that we can: 1) offer evidence that what we do is effective; 2) improve our own 
processes; 3) receive new input and feedback from clients in order to make adaptations 
as necessary. 

Sample Scheduled Program Structure  

The following graphic represents the suggested scheduling of Discovery Sessions, 
Curriculum Development Sessions, Staff Development Sessions and Assessment 
Analysis Sessions for one school site. 
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The hours per day for each individual session are indicated above in the general program 
description. The activities that are typically conducted during each kind of session are 
also described in the general program description. One to two LitLife consultants are 
assigned to each school site and offer all of the proposed services at that specific school 
site. The specific number of participants served ranges widely. LitLife consultants can 
work with small groups of grade-level teams or present workshops and seminars to larger 
audiences. The exact nature of the work depends largely on the needs of each school 
community 
 
Expected Outcomes and Program Evaluation Tools  
 
LitLife works hard to meet the specific needs of each school community. We work with 
the teachers, administrators and students of each school to establish achievable goals, 
objectives and outcomes that are continuously monitored and reassessed throughout the  
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year. Through a continual feedback loop, we help schools achieve learning environments 
in which:  
 

● students are reading complex texts at and above grade level  
● students are reading and writing across genres and text types  
● teachers follow best practices in reading and writing instruction  
● there are higher levels of collaboration between teachers as they develop team 
building and communication skills  
● teachers are able to use data from student conferences and assessments to 
modify and individualize instruction  
● there is a fully developed, integrated reading and writing curriculum  
● readers and writers are encouraged and celebrated  
● students are fully engaged in all aspects of learning  
● there is cohesive instruction that builds skills throughout the year and across 
grade levels  
● students are participating in higher level discussions about text and developing 
critical speaking and listening skills  
 

LitLife’s specific goals are to enable teachers to utilize best practices in their teaching so 
that student literacy learning occurs at the highest level possible. We seek to enable 
teachers to:  
 

- teach with intentionality, so that there is a defined point to the lesson being taught 
- gather formative assessment productively and efficiently  
- analyze assessment data to design a plan to differentiate instruction for each 
student  
- effectively manage the classroom so that differentiated instruction may occur  
- comfortably relinquish frontal control of instruction into more independent and 
collaborative models to increase student engagement and learning  
- create a positive, welcoming and thriving classroom environment and community 
- create a community where English Learners thrive  
- ensure that all students are reading and writing, speaking and listening on grade 
level 

 
LitLife measures the impact of our program in three ways: 
 
1. Teacher growth  
 
Teachers grow differently from students. And we have to respect that. They are 
incremental learners and as adults, opening up to new practices is sometimes hard. There 
are also things teachers are doing that are quite possibly truly brilliant too, so we want to 
honor that kind of learning: the recognition of what one is already doing well. Teacher 
growth is terrain upon which we want to tread with dignity and care, and with a great deal 
of precision and objectivity as well. That being said, how we measure teacher growth is  
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through artifacts of learning: through their transcripts, videos, our observations, and 
feedback surveys from the teachers on their own self-reflective progress. We can use our 
CASE model to observe growth and change in teachers. CASE: Curriculum/ Assessment/ 
Structures/ Environment. They have these four ways to grow, and in each of these ways 
we will collect evidence and artifacts to demonstrate growth.  

2. Student growth

Our success has to also be measured by the success and happiness of the student. LitLife 
puts a great premium on the engagement, motivation, empowerment and independence 
of student literacy learners. We analyze the rates of improvement in these areas through 
formative, summative and performance based assessments. We want to see that our 
LitLife schools have demonstrated consistent improvement across all grade levels we 
touch, in all three areas of assessment, and also formatively in how teachers and parents 
report student satisfaction in areas of literacy engagement.  

3. Goals/Outcomes met

In each cycle, we will set goals and outcomes for teacher development and for student 
engagement. We will compare and contrast the progress of the work according to the 
goals' outcomes met. They will be identified very specifically (creating lesson plans, 
learning about nonfiction/informational texts, conducting lessons on argumentation, etc.) 
and so the goals/outcomes are clearly identified.  
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Price provided below is fully-burned, including travel and other expenses. Coaching and 
Implementation Monitoring are priced per classroom. 
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NMSI Professional Development Design and Delivery 

The National Math and Science Initiative seeks to advance educational opportunities for 
all students, especially those most underserved, to enable their ability to thrive and reach 
their highest potential as problem solvers and lifelong learners who pursue their passions 
and tackle the world's toughest challenges. Through the modeling of rigorous, 
experience-focused model lessons, NMSI’s programs have supported over 65,000 
teachers in creating classrooms that deepen students’ conceptual understanding and 
enhance student engagement.  

Implementation-driven professional development means that participating teachers are 
engaged in inquiry, exploration, modeling, rehearsal, and reflection around the way core 
teaching practices transfer to their classroom (Grossman, et. al., 2009). The Levels of 
Implementation emerged as a framework by which we can clarify and systematically 
deepen the extent to which teachers engage with the content and pedagogy objectives. 
Over time, both within and across sessions, teachers are engaged more deeply with the 
objectives by moving through more of the levels. 

Moving from Level 0 – Level 4 for a single learning objective allows us to implement the 
full practice cycle recommended by the literature (Ericsson & Pool, 2016). In other words, 
learning objectives are best met when teachers move through all levels with the same 
objective. Thus, we should hold as a goal the creation of trainings and sessions that 
systematically include all levels, moving upward over time. 

All NMSI sessions include levels 0-2 (Observe, Discuss, and Plan), with notes in the 
facilitator guide for how to move towards levels 3-4 at the discretion of the facilitator. Over 
the course of a given event, as participants become more comfortable with each other 
and the facilitator, there is an increasing amount of upper-level implementation. As part 
of the design of the teacher learning progression, the design managers should identify 
the level of implementation expected for each session in a training, ensuring that we are 
fostering a culture of high expectations and increasing implementation over time. 
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NMSI College Readiness Program Elements 

For the NMSI Summer Institute, offered each summer over the course of a three-year 
program, teachers will attend four consecutive days of workshops that explore the 
structure of an AP course, the examination, and syllabi development. These workshops 
are led by content experts who are successful, veteran AP teachers and are differentiated 
according to teachers’ experiences and needs. Participants receive targeted guidance on 
how to best structure their instruction to help their students achieve success in AP through 
NMSI-developed materials, including teaching resource materials, curriculum modules, 
articles and monographs, as well as AP exam information, scoring guidelines, and 
associated information, statistics, and student samples. 

During the school year, teachers attend a two-day training specific to their content area, 
expanding on topics included in the Summer Institute. Teachers learn additional 
information about building strong AP programs in their schools and gain an understanding 
of NMSI’s strategies to increase participation and student success. These workshops are 
led by NMSI content experts who have deep content and course-specific knowledge. 

During each day of NMSI’s professional development training, participants receive 
training modules that contain resources, unit plans, and individual lessons designed to 
promote student mastery of complex or advanced content, as well as training in creating 
original lessons. Participants have access to a digital library of curriculum supports, 
including pacing guides, formative assessments, and AP and pre-AP instructional 
materials. Teachers also will be able to participate in an online community with other 
NMSI-trained educators and engage with asynchronous supports designed to continue 
their learning and assist their classroom implementation of AP or pre-AP level work. 

CRP also focuses on using vertical teaming, curriculum alignment, and scaffolding of 
course content to build a pipeline of students who enter high school prepared for rigorous 
coursework. NMSI’s Laying the Foundation (LTF) teacher training program for educators 
of students in grades 3-12 is an important component of NMSI’s CRP partnership with 
schools. The program equips pre-AP teachers with the content knowledge and 
instructional know-how they need to set high classroom expectations and shift students 
to advanced levels of thinking and learning. 

Schools are also invited to participate in student study sessions—some of which are 
accessible in an online environment, and others that are in-person meetings, serving as 
both additional time on task for students and training for teachers from NMSI’s content 
area experts. 

In addition to its teacher-facing offerings, NMSI provides administrator training, which is 
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designed to give coaches and administrators specific tools and strategies for effective 
program implementation and teacher coaching. Administrators receive support in vertical 
team training, curriculum integration, and teacher observation protocols. To help develop 
and strengthen schools’ implementation of AP courses, NMSI provides districts with 
program management assistance, logistics training for designated staff, and scheduling 
support for school counselors. 

What is the NMSI Teacher Learning Framework? 

By intentional design, NMSI created a comprehensive Teacher Learning Framework to 
provide a systematic way for professional development design that focuses on individual 
teacher learning progression. The framework is composed of 5 Learning Strands that 
combine research related to Pedagogical Content Knowledge (Shulman, 1986; 
Magnusson, Krajcik, & Borko, 1999), Technological Pedagogical Content Knowledge 
(Mishra & Koehler, 2006), and Culturally Responsive Education (Gay, 2010; Hammond, 
2014). Each strand is composed of a set of Core Teaching Practices which are further 
disaggregated into specific teacher action indicators, at a grain size that allows for 
observance of teacher mastery. In this way, the subsequent teacher action indicators 
represent the specific actions and qualities of effective educators. 

Learning Strands 

Through a combination of research and iterative design, we created five Learning Strands 
to provide a thematic scaffolding for the entirety of the NMSI Teacher Learning 
Framework. Canbazoglu Bilici, Yamak, Kavak, and Guzey (2013) define components of 
the TPACK framework as follows: 

• Orientations (e.g., discovery, inquiry, didactic) Toward Teaching with Technology
-Knowledge and beliefs about the purposes of teaching science with technology;

• Knowledge of Curricula - Knowledge with regards to the goals and objectives for
teaching a specific subject and knowledge about the programs and materials,
including the educational technology tools to teach a specific subject;

• Knowledge of Student’s Understanding - Knowledge about variations in student
learning, prior knowledge, misconceptions, and topics that are difficult for students
to learn, and technology tools that may represent those;

• Knowledge of Assessment - Knowledge about student learning that needs to be
assessed and methods to assess specific aspects of student learning using
technologies; • Knowledge of Instructional Strategies - Knowledge of subject-
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specific and topic-specific strategies (activities and representations) that include 
educational technologies. 

From these components, we crafted four of the five current learning strands in the 
framework: Content Knowledge (CK), Assessment and Data Analysis (AD), 
Instructional Strategies (IS), and Students’ Understanding (SU). 

With culturally responsive education being pivotal to our mission of increasing student 
access and success, we have prioritized the constructs of Culturally Responsive 
Education (CRE) to be contained throughout the framework, but explicitly stated within 
the Equity and Inclusion (EI) Learning Strand. This unique Learning Strand utilizes 
research from Gay (2010), Hammond (2014), and Muñiz (2019), as well as educator-
vetted strategies for successful implementation. Through the Equity and Inclusion strand 
we aim to explicitly support teachers in enhancing the mindsets and habits that affirm and 
recognize all students, a key lever in ensuring rigorous academic opportunities are 
brought to all. Through the Equity and Inclusion strand we aim to explicitly support 
teachers in enhancing the mindsets and habits that affirm and recognize all students, a 
key lever in ensuring rigorous academic opportunities are brought to all. 

Core Teaching Practices and Action Indicators 

NMSI Core Teaching Practices are identifiable actions and fundamental behaviors that 
teachers utilize to support student learning. Core Teaching Practices include both general 
and content-specific practices and consist of strategies, routines, and moves that can be 
unpacked and learned by teachers. In forming these practices, we reviewed content-
agnostic and content-specific research to identify the factors of highest leverage. In 
addition, we developed Teacher Action Indicators that comprise the Core Teaching 
Practices we identified but at a grain-size that allows for these to function as key 
pedagogical objectives for a given teacher’s learning experience. As such, we are able to 
both model and guide teachers in applying the action indicator, allowing presenters to 
ensure all teachers are moving towards mastery. 

Evaluation Plan 

Our primary outcome measure is the schoolwide growth in the number of students 
earning a qualifying score on AP exams. Administered by the College Board each spring, 
the AP exams are well known, well established, and highly regarded. They are scored on 
an ordinal basis from 1 (lowest score) to 5 (highest score). According to the College 
Board, scores of 3 and higher are “qualified” for college credit or placement, so this 
outcome has clear practical and policy relevance (College Board, n.d.). In addition, past 
research has found that scores of 3 or higher are predictive of college success 
(Dougherty, Mellor, & Jian, 2006; Morgan & Klaric, 2007). NMSI will also plan to utilize  
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additional data to measure student growth outside of AP courses via additional data 
sources, including an assessment of algebraic thinking and relevant and available 
standardized test data. 

As delineated in NMSI’s logic model, the key program components are supports for 
teachers, supports for students, and supports for schools. Assuming these components 
are implemented with fidelity, we hypothesize positive student, teacher, and school 
outcomes. To determine whether the program is implemented with fidelity (and if not, why 
not), we will collect data to measure the implementation of each component and specify 
a threshold for satisfactory implementation of the component. Figure 2 presents the 
specific indicators, data sources, and thresholds that we will use to measure 
implementation. At the outset of the project and annually thereafter, we will work with 
NMSI to refine the measures and thresholds as the program evolves. We will combine 
the individual element scores to assess whether NMSI programming as a whole was 
implemented with fidelity in each year and overall. 
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Price provided below is fully-burned, including travel and other expenses. Coaching and 
Implementation Monitoring are priced per classroom. National Math and Science 
Initiative, Inc., may offer additional discounts on prices below based on volume of services 
requested. 

Category *Unit NMSI Deliverables Price 
Professional 
Development, 
Teachers  

Per day cost/half day 
costs for up to 30 
teachers  

College Readiness 
Program (CRP) 
Summer Institute  

Private consecutive 4 Day CRP 
Training is $19,800 per course for up 
to 30 per class, $1,080 fee for each 
non-consecutive split days1 

College Readiness 
Program (CRP) Fall 
Training  

Private Standard Two Day is 
approximately $3,600 to $5,400 per 
presenter per day; a total of $7,200 to 
$10,800 per two-day session1 

College Readiness 
Program (CRP) Spring 
Training 

Private Standard One Day - $3,600 to 
$5,400 per presenter per day1 

Spring Bootcamp Approximately $4,500 to $6,300 for a 
single train the teacher(s) day for each 
subject up to 30 teachers per class1 

Mock Reading Approximately $4,500 to $6,300 for 
one-day session1 

Laying the Foundation 
(LTF) Summer 
Institute Training  

Private consecutive 4 Day LTF 
Training is $19,800 per course for up 
to 30 per class, $1,080 fee for each 
non-consecutive split days1 

Vertical Team 
Trainings  

Standard Four Day Vertical Team 
Training is generally $4,500 to $6,300 
per day for consecutive days1 

Materials, 
license fees, 
digital 
resources, etc.  

One time or annual 
costs  

Educative Curricula Included with the cost of attendance at 
CRP Summer Institute training  

CR4CR Mathematics 
Assessment 

Charged per student or teacher, 
customized pricing available 

Professional 
Development, 
Administrators  

Per day/half day 
costs  

Leadership Summit 
(Administrator and 
Counselor training)  

Private Standard Two Day is 
approximately $3,600 to $5,400 per 
presenter per day; a total of $7,200 to 
$10,800 per two-day session  

1 If it is preferred to host trainings district wide or groups of schools want to combine and share 
an event, consideration can be made to have a price per teacher/administrator per event 
attended.   
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Coaching  In person/on-line and 
frequency/duration  

Teacher Villages – 
Discussion board 
provided as part of 
being a NMSI teacher. 

Participation in an online private cohort 
is approximately $315 to $450 per 
teacher per year with a minimum of 5 
teachers signed up to begin a private 
cohort. Public cohorts if available, $90 
per teacher.  

Blended Student 
Supports 

$90 per enrolled student for online 
asynchronous and synchronous 
content (live online), $45 for 
asynchronous only for enrolled student 
(on demand) 

Study Session 
Sustainment 

$1,170 per coach per day needed for 
study session training 

Summer Enrichment Event can be two-week (full days) or 
three-week training (half days), 
customized pricing available 

Implementation 
monitoring  

Reviews/visits per 
year  

NMSI Program 
Management  

Charged as a percentage fee on cost 
of services provided or incorporated 
into a flat fee  

Deliverables  Data analysis, 
summary reports, 
and 
recommendations 

Work-Based Learning 
Partnership with 
Nepris  

$2,250 per each high school site 
license and $18,000 total for four 
mandatory face to face trainings 
throughout the year, $4,500 for each 
subsequent training date needed  

Annual Evaluation 
Plan 

10% of all contracted services provided

1 day for administrators = not less than 8 hours; half day for administrators = not less than 4 hours 

1 day for teachers = not less than 6 hours; half day for teachers = not less than 3 hours 
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Overview of Partnership professional development plan 

The Partnership’s has a proven track record of successfully support teachers to 
implement standards-based instruction effectively. We will build on this experience to 
provide a fully comprehensive and coordinated Partnership Educator Capacity Building 
(ECB) Program that will include four distinct and mutually reinforcing professional 
development courses, which together will provide teachers with the support they need to 
implement instruction focused on meeting their relevant content standards. 

First, the ECB Program will start by providing school leaders (administrators and out-of-
classroom staff) with a cycle of professional development designed to support their role 
in leading their teachers to implement effective standards-based instruction. As detailed 
below, this includes focusing on their ability to use data and observations to diagnose 
their staff’s needs, to coordinate a yearlong professional development plan that meets 
these needs, and to support continued progress with effective observation and feedback 
on a routine basis. 

Next, the ECB Program will engage teacher leaders, which include grade level or 
department leads across content areas, including Math, ELA, Social Studies, Science, 
Special Education, World Languages, and the Arts, as well as teachers who are 
nominated and volunteer to take on an expanded role as a Peer Coach, to build their 
skills to lead teachers through PD focused on standards-based planning and standards-
based instruction, and to supplement this PD with individual coaching and support. In 
many ways, these teacher leaders are the core of the Partnership’s teacher capacity 
building, as they not only dramatically expand the capacity of a school’s teaching staff to 
support one another, but they also create a cohort of motivated and recognized experts 
who model effective practices and work to push school culture to a growth mindset 
focused on continuous improvement. 

The next component of the Partnership’s ECB Program is to provide school wide support 
for all teachers. This will include leading teachers through focused PD cycles coordinated 
with each unit launch that focus on the highest leverage skills needed for culturally and 
linguistically relevant, standards-based instruction: implementing standards-based 
planning based on the process of backward design, selecting culturally relevant texts and 
tasks in unit launches and planning sessions, implementing high leverage instructional 
practices (i.e., close reading, metacognitive think-aloud sessions, open strategy share, 
etc.), and effectively using assessment and other data from the prior unit to guide the 
implementation of the next unit. 

These unit launch PD cycles will be reinforced as needed with teacher teams or individual 
coaching and PD which takes place during banked PD time or, in the case of coaching, 
integrated with observations and feedback during the school day. This Partnership-led 
training and coaching provides effective pedagogical modeling and is designed for all 
participants to achieve specific, pre-defined outcomes aligned to key elements on the  
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Teaching and Learning Framework (TLF) and in the School Leadership Framework 
(SLF). These specific outcomes include increasing participants’ knowledge of the content 
and standards, their facility with culturally and linguistically relevant practices, their ability 
to apply effective pedagogical methods to address the rigor and demands of the 
standards, and their ability to design effective units and lessons that enable students to 
meet the standards.  

The final component of the Partnership’s ECB Program will be tailored support for new 
and struggling teachers. This support will be a more concentrated and foundational 
version of the school wide supports described above, and are designed to meet the needs 
of teachers who may face the greatest challenges in implementing standards-based 
instruction, and who often need support with fundamental instructional skills, such as 
effective planning, developing relationships and establishing positive classroom culture 
and routines, standards-based activities and assignments, and providing feedback to 
students. 

Partnership Educator Capacity Building Program –  
detailed component descriptions 

A fuller description of each of the components of the Partnership ECB program, including 
our delivery model, a list of which groups of school staff each component targets, and an 
explanation of core foci when working with these groups of professionals, is below. 

To ensure deep and effective implementation across a school site, the fully integrated 
model of the components below is recommended. However, schools across LAUSD are 
at different points in their stages of implementation of standards-based planning and 
instruction, and therefore can require differentiated forms of support (for example, 
needing only one or two of the components listed below, instead of all four, or needing 
only partial implementation of a particular component). Differentiated supports can be 
provided by modifying services or by offering schools parts of the services listed. 
Additionally, most facilitation can be implemented with flexible combinations of pull out 
time during the school day, Saturday paid PD, plugging in to protected planning time 
during the school day, or PD on unassigned days. 

Component 1 - Capacity Building of School Leaders 

● Component 1 Goal

o The goal of this component is to build the capacity of leaders to create
and execute a vision for standards-based unit launches, an aligned
assessment plan, use of professional development and collaboration time,
and how to use data to make curricular decisions. School leaders (in
conjunction with their teacher leaders) create the necessary conditions and
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structures needed for professional development to take hold and be fully 
implemented by teachers. Leaders must learn the same skills around high 
quality use of planning time and how to link coaching support so that 
teachers can implement their unit plans effectively. 

● Component 1 Key Elements

o Data Driven Instruction: Partnership team will facilitate a series of
learning sessions to enable school leaders to effectively lead data driven
instruction at their school, which will include the ability to:

▪ structure and monitor protected time for teachers to engage in data
analysis and plan instruction in response to data, with special
attention to the needs of subgroups of students who are not yet
succeeding
▪ leverage protocols to support teachers in calibrating and scoring
short and medium cycle assessments, and analyzing assessment
data
▪ build capacity of teachers to make meaning from data and action
plan in preparation for re-teaching, enrichment, and future units

o High Quality Planning and Collaboration Time: Partnership team will
facilitate a series of learning sessions to enable school leaders to effectively
support standards-based planning across grade levels or departments,
which will include the ability to:

▪ create and monitor time used for planning and collaboration
▪ ensure common planning time is focused on

● understanding standards & backwards planning from
standards
● understanding (and planning for) rigor/demands of Smarter
Balanced Assessments
● planning strategically with available curricular materials,
including planning with intentional focus on the strengths and
needs of culturally and linguistically diverse students
● developing and implementing common formative
assessments
● analyzing and responding to student data

o Unit Launches: Partnership team facilitates a yearlong series of
professional development differentiated for subject and/or grade level that
enables school leaders, alongside their teacher leaders and teacher teams,
to learn, prepare, and plan standards-based instruction during the school
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year as each unit ends and the next begins. School leaders will build their 
capacity to understand the standards and the process for backwards 
planning from standards, including: 

▪ unpacking standards into learning targets
▪ understanding the rigor/demands of Smarter Balanced
Assessments, including:

● studying end-of unit Interim Assessment Blocks (IABs),
released items, and SBAC item specifications

▪ planning strategically with available curricular materials, including:
● analyzing data from previous unit, identifying opportunities
for reteaching or responding to student data in upcoming unit

▪ learning and practicing high-leverage instructional strategies that
address the demands of the standards, interrupt dependent learning,
and support the creation of a culture of independent learning in all
classrooms
▪ refining scope and sequence (calendar) of learning for the school
year

o Coaching: Partnership team will build the capacity of school leaders to
coach teachers on their Data Driven Instructional practices, planning
practices, and instructional strategies through reflective coaching cycles
with actionable feedback for implementation. Supports can include
developing coaching skills and building coaching systems for both teacher
leaders and individual teachers.

● Component 1 Implementation Plan

o School leaders attend unit launches with staff throughout the year,
summer and midyear (between 5 to 7 days)
o Partnership staff provides individualized school site support to co-plan PD,
coaching on their coaching of teachers, management of the unit plan and
assessment plan oversight, and analysis of and response to data (3 days)
o Partnership staff facilitates Data Driven Instruction modules or observe
and provide feedback based on school need; may be full or half days
directly following an interim or benchmark assessment administration (5
modules)
o Planning and Collaboration Time support at schools sites (1 day)
o Includes provision of and license(s) for use of materials such as scope
and sequences, unit plans, assessment plans, lesson plans, exemplars and
other training materials created by the Partnership, and materials created
during training sessions
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Component 2 - Capacity Building of Teacher Leaders 
 

● Component 2 Goal 
 

o The goal of this component is to build the capacity of teacher leaders to 
lead their teacher teams to fulfill the vision set by school leadership for 
standards-based instruction via unit launches, an aligned assessment plan, 
effective use of professional development and collaboration time, and how 
to use data to make curricular decisions on their teacher teams. Within team 
meetings, teacher leaders create the necessary conditions and structures 
needed for professional development with teachers to take hold and be fully 
implemented. Teacher leaders will learn the same skills as school leaders 
around high quality use of planning time and how to link coaching supports 
so that teachers can implement their unit plans effectively. 
 

● Component 2 Key Elements 
 

o Data Driven Instruction: Partnership team will facilitate a series of 
learning sessions to enable teacher leaders to lead teacher teams and 
support individual teachers with data driven instruction, which will include 
the ability to: 

▪ facilitate department/grade level team meetings leveraging 
protocols to calibrate and score short and medium cycle 
assessments, and analyze assessment data 
▪ build capacity of teachers to make meaning from data and action 
plan in preparation for re-teaching, enrichment, and future units, with 
special attention to the needs of subgroups of students who are not 
yet succeeding 
▪ coach individual teachers in using formative assessment data to 
drive daily instruction, including intervention and enrichment for 
individual students or groups of students based on need 
 

o High Quality Use of Planning and Collaboration Time: Partnership 
team will facilitate a series of learning sessions to enable teacher leaders 
to effectively lead standards-based planning for their department or grade 
level team focused on: 

▪ understanding standards & backwards planning from standards 
▪ understanding (and planning for) rigor/demands of Smarter 
Balanced Assessments 
▪ planning strategically with available curricular materials, including 
planning with intentional focus on the strengths and needs of 
culturally and linguistically diverse students 
▪ developing and implementing common formative assessments 
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▪ analyzing and responding to student data

o Unit Launches: Partnership team facilitates a yearlong series of
professional development differentiated for subject and/or grade level that
enables teacher leaders, alongside their school leaders and teacher teams,
to learn, prepare, and plan standards-based instruction during the school
year as each unit ends and the next begins. Teacher leaders will build their
capacity to understand the standards and the process for backwards
planning from standards, including:

▪ unpacking standards into learning targets
▪ understanding the rigor/demands of Smarter Balanced
Assessments, including:

● studying end-of unit Interim Assessment Blocks (IABs),
released items, and SBAC item specifications

▪ planning strategically with available curricular materials, including:
● analyzing data from previous unit, identifying opportunities
for reteaching or responding to student data in upcoming unit

▪ learning and practicing high-leverage instructional strategies that
address the demands of the standards, interrupt dependent learning,
and support the creation of a culture of independent learning in all
classrooms
▪ refining scope and sequence (calendar) of learning for the school
year

● Coaching: Partnership team will build the capacity of teacher leaders to coach
peers on their Data Driven Instructional practices, planning practices, and
instructional strategies through reflective coaching cycles with actionable feedback
for implementation. Supports can include developing coaching skills and building
coaching systems.

● Component 2 Implementation Plan
o Teacher leaders attend unit launches with their teacher teams, summer
and midyear (5-7 days)
o Individualized school site support to co-plan collaboration time with their
teacher teams, coaching on their coaching of their teacher colleagues,
management of their teacher team’s unit plans and assessment plans, and
how to create a data driven culture (3 days)
o Data Driven Instruction modules may be full or half days directly following
an interim or benchmark assessment administration (5 modules)
o Planning and Collaboration Time (1 day)
o Includes provision of and license(s) for use of materials such as scopes
and sequences, unit plans, assessment plans, lesson plans, exemplars and
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other training materials created by the Partnership, and materials created 
during training sessions 

Component 3 - Schoolwide Supports: 

● Component 3 Goal
o The goal of this component is to build the capacity of all teachers within
teacher teams and/or as an entire staff to successfully backwards-plan from
standards and implement specific high-leverage instructional practices and
strategies (e.g. Close Reading) that support students in meeting the
rigor/demands of the standards and Smarter Balanced Summative
Assessments. Professional development foci should align with
student/teacher needs made evident by student assessment data or data
collected during observation of instruction.

● Component 3 Key Elements
o Unit Launches: Partnership team facilitates a yearlong series of
professional development differentiated for subject and/or grade level that
enables teachers, alongside their school leaders and teacher leaders, to
learn, prepare, and plan standards-based instruction during the school year
as each unit ends and the next begins. Teachers will build their capacity to
understand the standards and the process for backwards planning from
standards, including:

▪ unpacking standards into learning targets
▪ understanding the rigor/demands of Smarter Balanced
Assessments, including:

● studying end-of unit Interim Assessment Blocks (IABs),
released items, and SBAC item specifications

▪ planning strategically with available curricular materials, including:
● analyzing data from previous unit, identifying opportunities
for reteaching or responding to student data in upcoming unit

▪ learning and practicing high-leverage instructional strategies that
address the demands of the standards, interrupt dependent learning,
and support the creation of a culture of independent learning in all
classrooms
▪ refining scope and sequence (calendar) of learning for the school
year

o Data Driven Instruction: Partnership team will either facilitate
schoolwide PD cycle designed to build leader and teacher capacity to
implement data driven instruction, or based on the resources and needs of
a given school site, provide further observation, feedback, and coaching for
school leaders and teacher leaders to facilitate this professional
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development cycle themselves. Schoolwide professional development 
cycle will include modules designed to build the capacity of all staff to: 

▪ leverage protocols to calibrate and score short and medium cycle
assessments, and analyze assessment data
▪ make meaning from data and action plan in preparation for re-
teaching, enrichment, and future units
▪ work intentionally to close equity gaps by attending to the
demonstrated needs of subgroups of students who are not yet
succeeding

o Coaching: Partnership staff, provides direct one-on-one coaching of
teachers on their Data Driven Instructional practices, planning practices,
and instructional strategies through reflective coaching cycles with
actionable feedback for implementation.

● Component 3 Implementation Plan
o Teachers attend summer unit launches (2 days)
o Teachers attend additional unit launches throughout the year (5 days)
o Individualized or small group coaching cycles for teachers (7 days)
o Data Driven Instruction modules may be full or half days directly following
an interim or benchmark assessment administration (5 modules)
o Planning and Collaboration Time (1 day)
o Includes provision of and license(s) for use of materials such as scopes
and sequences, unit plans, assessment plans, lesson plans, exemplars and
other training materials created by the Partnership, and materials created
during training sessions

Component 4 - New Teacher Support: 

● Component 4 Goal
o The goal of Component 4 is to support new and struggling teachers to
master fundamental instructional skills (effective planning, developing a
positive classroom climate and implementing routines, culturally and
linguistically relevant pedagogy, standards-based activities and
assignments, and providing feedback to students) necessary to implement
effective instructional practices that create a classroom culture of
independent learning and meet the demands of standards. New and
struggling teachers will also participate in Component 3, described above,
which focuses on these more advanced aspects.

● Component 4 Key Elements
o Individualized and Group New Teacher Coaching: Provide intensive
group and individualized support for new teachers and/or teachers new to
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the school site on culturally and linguistically relevant pedagogy, building 
classroom culture, classroom management (including instructional routines 
and procedures), standards-based planning, lesson delivery/pedagogy, and 
use of short and medium cycle data. 

● Component 4 Implementation Plan
o Regular full coaching cycles held during teachers’ conference periods or
before/after school
o Support with unit and lesson planning to ensure teachers can unpack
standards, align curriculum, and design short and medium cycle
assessments
o Co-planning and co-teaching cycles
o Includes provision of and license(s) for use of materials such as scopes
and sequences, unit plans, assessment plans, lesson plans, exemplars and
other training materials created by the Partnership, and materials created
during training sessions

Our primary objective for professional development designed to support teachers with 
implementing the standards is to ensure that all students have access to meaningful and 
effective standards-based instruction at appropriate levels of rigor. We do this by focusing 
on the following three areas: 

● Standards-based planning: Understanding the standard(s), the rigor
demanded of the standard(s) via assessment, the research-based strategies for
developing understanding of concepts, and common misconceptions. Participants
use backward design principles to plan standards-based instruction.

● Standards-based instruction: Understanding and practicing research-based
pedagogical practices (e.g., in math we focus on the eight Mathematics Teaching
Practices from NCTM’s Principles to Actions).

● Data and Assessment: Improving the quality of formative and summative
assessments, ensuring that assessments meet the rigor expectations of the CCS
by understanding the Smarter Balanced Item Specifications, utilizing assessment
data to inform instruction, and using formative assessment practices.

As identified above, the Partnership ECB Program achieves these goals by differentiating 
our support for different groups of school staff (administrators, teacher leaders, new 
teachers, etc.) and coordinating a whole-school approach in which the work of each group 
of educators supports and reinforces the others. We ensure this by crafting the goals for 
each group of educators to support one another in a complementary way, and then 
continuously calibrating the implementation of the professional development to make sure 
each of these goals is met. 
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Goal for school leader training 
Our goal for the component of the ECB Program focusing on school leaders is to build 
the capacity of leaders to create a vision for standards-based unit launches, prepare an 
aligned assessment plan, use professional development and collaboration time in a 
coordinated and effective manner, and use data to make curricular decisions. School 
leaders (along with teacher leaders) will create the necessary conditions and structures 
needed for professional development with teachers to take hold and be fully implemented. 
 
Goal for teacher leader training  
Our goal for this component is to build the capacity of teacher leaders to lead their teacher 
teams to fulfill the vision set by school leadership for standards-based instruction via unit 
launches, an aligned assessment plan, effective use of professional development and 
collaboration time, and the use of data to make curricular decisions on their teacher 
teams. Teacher leaders will thus be equipped to create the necessary conditions and 
structures needed for professional development with teachers to take hold and be fully 
implemented. 
 
 
 
Goal for core content teacher training 
Our goal of this component is to build the capacity of all core subject teachers within 
teacher teams and/or entire staff to successfully implement specific high-leverage 
instructional practices and strategies (e.g. Close Reading) necessary to support students 
in meeting the rigor/demands of CCS/NGSS and Smarter Balanced Summative 
Assessments. 
 
Goal for new teachers training 
Our goal for this component of the ECB Program is for these teachers to develop 
fundamental instructional skills (effective planning, developing and implementing 
routines, providing feedback to students, etc.) necessary to implement effective 
instruction so that these teachers have the foundational skills necessary to acquire the 
more specific instructional practices needed to implement the new CCS standards. 
 
The Partnership supports each of these types of educators to achieve these goals by 
providing tailored programs to build their capacity with both pedagogy and content 
expertise, as applicable.  
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Price provided below is fully-burned, including travel and other expenses. Coaching and 
Implementation Monitoring are priced per classroom.  

Notes: 
- Most facilitation can be implemented with multiple combinations of pull out days
on assigned days, Saturday paid PD, plugging into protected planning time during
the school day, or PD on unassigned days. Any substitute teacher costs will be
incurred by the school.

- The Recommended Days per Year for 1-on-1 Department Participant Range
entries are contingent on need and are included for illustrative purposes only. As
such, the Recommended Annual Price is subject to change, to be determined
along with school leaders.

- Services rendered for greater than the participant ranges listed above will require
additional facilitation and will be charged as an additional day.

Capacity Building 
Component

Service Provided
Educator / 
Participant 
Category

Participant Range Price per Day
Recommended 
Days Per year

Annual Price

Unit Launches Administrators Up to 3 per school  $              975.00 7  $           6,825.00 
1-on-1
or Department

DDI Modules Administrators Up to 3 per school  $           1,300.00 5  $           6,500.00 

1-on-1

or Department
Unit Launches Teachers Up to 30 per school  $           3,300.00 5  $         16,500.00 

1-on-1
or Department

DDI Modules Teachers Up to 30 per school  $           3,300.00 5  $         16,500.00 
1-on-1
or Department

Deliverables DDI Analysis Teachers Up to 25 per school  $           4,475.00 5  $         22,375.00 
Implementation Monitoring Summer Planning Teachers Up to 25 per school  $           3,450.00 2  $           6,900.00 
Coaching Coaching & Planning Teachers Up to 4 per school  $           1,200.00 10  $         12,000.00 

93,800.00$         

 $              775.00 

Planning & Collaboration 
Modules

Teachers  $              775.00 1

Professional Development - 
Administrators

Professional Development - 
Teachers

 $              775.00 

Planning & Collaboration 
Modules

Administrators

 $           2,325.00 Individualized  Support Teachers  $              775.00 3

3  $           2,325.00 

 $              775.00 1

Individualized Support Administrators  $              775.00 
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Contact Number: 310-825-6812

Contact Email: francois@gseis.ucla.edu
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All Center X professional development is customizable, both in content and format, to the 
needs of the school or district in best meeting the anticipated learning outcomes. In 
attending to Center X’s belief that professional development is an integrated part of a 
school or district’s learning plan, professional development sessions offered would 
include more than one or two sessions and must be connected to the individual school 
and/or district needs of the participants. Follow-up sessions and/or on-site coaching is 
also available, and recommended, to support implementation. 

Below is a list of possible professional development topics and opportunities offered 
through Center X to support the classroom implementation for the California State 
Standards (CSS). 

● Experiencing a lesson using CSS standards and integrating effective, evidenced-
based practices and strategies followed by reflection

● Experiencing a sample assessment from Smarter Balanced and reflecting on the
content knowledge and cognitive skills to complete the task

● Engaging in deconstructing the CSS in order to develop a deep understanding
of content learning and how this understanding informs instructional decision
making

● Deconstructing and analyzing model lessons of CSS in order to reflect on how
they might be different or similar to current curriculum

● Deconstructing and analyzing a sample assessment from Smarter Balanced to
identify how CSS standards are being assessed and what that might mean for
instruction
● Facilitated collaborative sessions analyzing current instructional plans to assess
their alignment to the CSS

● Facilitated dialogue analyzing student work to assess alignment to the CSS and
intended student outcomes

● Facilitated collaborative planning sessions with educators to develop content
specific and/or integrated units/lessons based on CSS and using intentional
evidence-based practices and strategies

● Observations implementing CSS aligned teaching practice and receive data and
feedback for reflection

● Coaching with individual and groups of teachers to plan and reflect upon their
instruction and implementation of CSS
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● Coaching individuals and groups of administrators to plan and reflect upon the 
support offered to teachers in developing CSS aligned units/lessons and 
implementation of those units/lessons 
 

Professional development offered by Center X is presented in a variety of times adjusted 
to meet the needs of the school and/or district. Some possible forms include, but are not 
limited to: 
 

● School/district banked professional development time 
● After school 
● Before school 
● During school – either during scheduled collaboration time by grade level or 
period or whole chunks of time when teachers are pulled out for professional 
development 
● Saturdays 
● During school vacations 

 
Furthermore, professional development can be offered through a variety of formats, 
including but not limited to: 
 

● School-wide 
● District-wide organized by elementary or secondary 
● Departments, grade levels, or teams 
● Individual or group coaching 
● Across partner schools with either vertical or horizontal articulation 

 
In order to support teachers in becoming effective, critical educators who implement CSS 
instruction for all students, the work of Center X is guided by a set of theories and 
principled ideas about teacher learning. Our intent is to engage teachers in what we call 
generative growth (Franke, Carpenter, Levi, & Fennema, 1998). Center X professional 
development provides spaces for educators to learn more than the current skills and 
knowledge necessary to teach and to learn in a way that encourages continued learning 
once the formal professional development comes to an end. We see learning as a part of 
teaching and encourage educators to recognize that they can learn in the context of their 
classrooms and school communities. We engage educators in acquiring detailed 
knowledge about their students’ thought processes and the content of their thoughts. And 
we work with educators to help them see how they can continue to build their knowledge 
base in the classroom, with their colleagues, and by engaging in their curriculum. In 
creating these types of professional development opportunities, educators are better able 
to meet the needs of all students, including their ELL and low-income student populations, 
collaborate with their colleagues in creating communities of reflective practice, and create 
caring and engaging learning environments for some of their most at-risk students. These 
overarching goals for Center X guide more specific goals related to professional 
development in the CCS. 
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Specifically, the CCSS-M require shifts in the teaching and learning of mathematics in 
terms of both content and pedagogical approaches. The Standards for Mathematical 
Practice require students to become proficient in conceptual understanding, procedural 
fluency, adaptive reasoning, strategic competence, and productive disposition (National 
Research Council). The specific goals Center X CCSS-M professional development 
includes but is not limited to: 
 

● Engage in collaboration around posing meaningful mathematics tasks 
● Explore rigorous implementation of meaningful mathematics tasks that allows 
students opportunities to develop as critical thinkers and problem solvers 
● Understand and explore how children’s mathematical thinking develops in order 
to approach instructional decision making developmentally 
● Generate conceptual understanding around mathematical practices through 
meaningful mathematical tasks 
● Engage in using a variety of strategies and tools to support the wide variety of 
student needs in order to develop them as critical thinkers and problem solvers in 
mathematics 
● Explore formative and summative assessment tools in order to use and create 
assessments for learning and strategic instructional decision-making 
● Plan and reflect upon thoughtful lesson and unit design with student outcomes 
to support the acquisition of both the conceptual and procedural understandings 
of mathematics 
 

The CCSS for ELA requires a more integrated and interdisciplinary approach to the 
teaching and learning of literacy and writing. In supporting students to become 21st 
Century learners who are career and college ready, professional development for CCSS 
ELA require opportunities for teachers to make connections to their current practice while 
also considering the changes needed to accommodate the shifts in literacy and writing as 
outlined by the CCSS. These shifts require professional development grounded in 
engaging teachers in understanding and experiencing complex text through the 
development of academic language, speaking, reading and writing with an evidentiary 
lens, and building knowledge through content-rich non- fiction. 
 
The specific goals Center X CCSS-ELA professional development includes but is not 
limited to: 
 

● Understand what it means to be a literate person in the 21st century, as defined 
by the Common Core State Standards 
● Surface their current understandings and questions about Common Core State 
Standards. 
● Connect current practice, identity and values to Common Core State Standards 
● Learn how to effectively integrate academic language and literacy instruction 
throughout the instructional day using grade-level literature and subject matter text 
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● Learn to implement instructional strategies and routines to help make complex 
text more accessible, increase students' use of academic language, and improve 
motivation and engagement 
● Explore possible applications of a variety of research-based instructional 
strategies that support student learning outcomes guided by the Common Core 
State Standards 
● Develop lesson plans, individually and collaboratively, that address the specific 
needs of their students and the demands of Common Core State Standards. 
● Understand why students need explicit instruction in English syntax, grammar, 
and vocabulary to participate in academic genres, both oral and written 
● Explore formative and summative assessment tools in order to use and create 
assessments for learning and strategic instructional decision-making 
● Plan and reflect upon thoughtful lesson and unit design with student outcomes 
to support the acquisition of both the conceptual and procedural understandings 
of literacy and writing 

 
In supporting educators and leaders with NGSS, the UCLA Science Project holds onto 
foundational goals of successful NGSS implementation. These foundational goals 
include: 
 

● Planning for Coherence - Teachers plan storylines (units) that support possible 
student questions around an anchoring phenomenon to allow students to build 
science concept understanding over time. 
● Framing Clear Aims - Teachers are able to create clear directions of learning for 
students so all learning has relevance to explain the essential or driving question 
of the storyline 
● Centrality of Talk - Teachers are able to lead different discussions to meet certain 
outcomes for student learning. The role of the teacher is to facilitate student-
student talk in order to highlight competing ideas and reach classroom consensus 
for new approaches or explanations. 
● Using Science Practices to Uncover Core Ideas - Teachers will facilitate student 
learning experiences that use the Science and Engineering Practices and 
Crosscutting Concepts of NGSS to uncover Science Core Ideas in their grade level 
or science discipline. 
 

The UCLA History-Geography Project’s goals regarding the Common Core Standards for 
History and Literacy and the instructional shifts recommended by the History-Social 
Science 
 
Framework are to help teachers rethink what it means to teach history. This is achieved 
by the following: 
 

● Focusing on a conceptual approach to history that produces an inquiry model. 
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● Prioritization of literacy, which allows teachers to better understand the 
importance of skill building. 
● Planning and implementing an instructional framework that prioritizes concepts 
over content teachers are able to view their subject through an inquiry-based lens. 
For example, the concept of “Continuity and Change” is a way of looking at a series 
of events over the course of history. Using this concept, a teacher generates a 
question such as “How did the Great Depression impact working-class 
Americans?” Inquiry questions such as this require students to practice particular 
skills such as reading primary sources for evidence, point of view, and main idea; 
and constructing evidence-based claims and arguments.  

 
Lastly, through Design Based Learning at Center X, educators engage in a hands-on, 
interactive professional learning experience that supports an interdisciplinary approach 
to the CSS. Design Based Learning at Center X professional development goals include: 
 

● Learning and implementing research-based, student-centered strategies to 
engage and support all learners in the mastery of the CCSS and other grade level 
and content area standards. 
● Learning strategies that ignite creativity and critical thinking skills and increase 
opportunities for authentic communication and collaboration in the classroom. 
● Engaging teachers in meaningful dialogue and collaboration through Guided 
Lesson development and planning. 
● Gaining ownership of the required standards and content through detailed long-
range planning of a sequential Design-Based Learning curriculum. 
● Developing long-range planning aligned with Common Core State Standards, 
English Language Development Standards, Next Generation Science Standards, 
Visual and Performing Arts, California History-Social Science Framework, and any 
other district required content. 
● Learn to teach civics in an engaging way through the governance of a 3-
Dimensional, miniature city, colony, or civilization. 
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Price provided below is fully-burned, including travel and other expenses. Coaching and 
Implementation Monitoring are priced per classroom.  
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